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Judaism

Knowledge end point

Key stories

Key vocabulary

EYES F1: Talk about the idea of a Creator. Talk about what is Story of Chanukah (found in the Chanukah
different about the creations they made (their paintings, books of Maccabees, not included in Sacred text
etc.) and the idea Christians, Jews and Muslims have about the Christian Old Testament) Creator
God as Creator.
David the Shepherd Boy (1 Samuel
F6: Identify a sacred text e.g. Bible, Torah 17)
Talk about some of the things these stories teach believers
(what the Chanukah story teaches Jews about standing up The story of Ruth (book of Ruth in the
for what is right) Bible).
Jesus as friend to the friendless
(Zacchaeus, Luke
KS1 Unit 1.7: Story of Chanukah (found in the Shema
Recognise the words of the Shema as a Jewish prayer. books of Maccabees, not included in Chanukah
Retell simply some stories used in Jewish celebrations (e.g. the Christian Old Testament)
Chanukah). Look at pictures of a mezuzah,
Give examples of how the stories used in celebrations and Story of candlesticks, challah bread, challah
how Jewish people celebrate special times (e.g. , board, challah cover, wine goblet, other
Chanukah) remind Jews about what God is like. Story of Sukkot kosher food, Star of David on a chain,
Make links between Jewish ideas of God found in the prayer books, chanukiah, kippah
stories and how people live. Shema (Deuteronomy 6:4-9)
Give an example of how some Jewish people might
remember God in different ways (e.g. mezuzah, on
LKS2 | UnitL2.10: Perhaps a revisit of Shofar
Identify some Jewish beliefs about God, sin and forgiveness celebration. Tashlich
and describe what they mean. Yom Kippur
Make clear links between the story of the Exodus and Story of the Exodus. Day of Atonement
Jewish beliefs about God and his relationship with the Ten commandments
Jewish people. Rosh Hashanah and Yom Kippur. G-d
Make simple links between Jewish beliefs about God and Solemn (because of the reality of sin)
his people and how Jews live. Pesach/Passover. Joyful (God’s readiness to forgive).
Describe how Jews show their beliefs through worship in Pesach (e.g. freedom, faithfulness of
festivals, both at home and in wider communities. God; the Jewish people’s place as God’s
Make links with the value of personal reflection, saying Chosen or Favoured People — rescued
sorry, being forgiven, being grateful, seeking freedom and from slavery to demonstrate this;
justice in the world today. brought into the Promised Land)
Talmud teaches that Jews should say
‘thank you’ 100 times a day! The Siddur
prayer book contains numerous ‘baruch
atah Adonai’ prayers — ‘Blessed are you,
King of the universe
UKS2 | Unitu2.9: Recap prior learning about Jewish Sefer Torah (handwritten scroll)
Identify and explain Jewish beliefs about God. beliefs about God in ‘the Shema’
Give examples of some texts that say what God is like and (Deuteronomy 6:4-9), Mezuzah
explain how Jewish people interpret them.
Orthodox use of the Shema in the
Make clear connections between Jewish beliefs about the Ein Keloheinu and Avinu Malkeinu — tefillin.
Torah and how they use and treat it. two Jewish prayers found in a siddur,
Make clear connections between Jewish commandments a daily prayer book. The Written Torah or TeNakh: this
and how Jews live (e.g. in relation to kosher laws). name refers to Torah (Law), Nevi’im
Give evidence and examples to show how Jewish people (the Prophets), Ketuvim (the Writings
put their beliefs into practice in different ways (e.g. some Recall the Creation story and how it is
differences between Orthodox and Progressive Jewish used at Rosh Hashanah. The Torah contains 613 commandments
practice) (mitzvot), including the Ten
Commandments. One group of these
mitzvot deals with which foods may or
may not be eaten.
Kosher food laws
KS3 Explain the importance of the key beliefs studied for Jewish ways of living in Britain today (e.g. identity, Shabbat, tzedaka).

Give a coherent account of the challenges and opportunities of being a Jewish teenager in Britain today, offering reasons and justifications for their

responses.
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Islam
Knowledge end point Key stories Key vocabulary
EYFS F1: Talk about what is different about the creations they made Muslims use Creation
(their paintings, etc.) and the idea Christians, Jews and Muslims The Islamic Agigah ceremony
have about God as Creator: they believe God created life. e Place of worship
F4: Talk about how children are welcomed into another faith or
belief community e.g. the Islamic Agigah ceremony
F5: Recognise that some religious people have places which have
special meaning for them
Talk about the things that are special and valued in a place of
worship
Begin to recognise that for Christians, Muslims or Jews, these
special things link to beliefs about God
F6: Hear and explore from major faith traditions:
stories about the Prophet Muhammad.
KS1 Unit 1.6: The story of the first revelation Shahadah
What is Islam and what do Muslims believe? he received of the Holy Qur'an 99 names of Allah
Recognise the words of the Shahadah and that it is very on the ‘Night of Power’. The Prophet Muhammad
important for Muslims. Ramadan
Identify some of the key Muslim beliefs about God found in the The Allah as the one true God (‘Allah’ is
Shahadah and the 99 names of Allah. the word for ‘God’ in Arabic, not a
Give examples of show what name. In Islam, the central belief that
Muslims believe about Muhammad. there is only one God is referred to as
Prayer, ‘salah’. ‘Tawhid’).
Give examples of how to
guide their beliefs and actions (e.g. care for creation, fast in Iman means belief
Ramadan).
Give examples of how Muslims put their beliefs about prayer into Call to Prayer
action.
Adhan
Talk about what they think is good for Muslims about prayer,
respect, celebration and self-control, giving a good reason for
their ideas
The Five Pillars as examples of
‘ibadah’, or ‘worship’.
LKS2 Unit L2.9 Read Surah 1 (chapter 1) of the Five Pillars
Identify some beliefs about God in Islam, expressed in Surah 1. Shahadah
Make clear links between beliefs about God and ibadah (e.g. how fasting in Ramadan
God is worth worshiping; how Muslims submit to God). Re-visit salah — prayer five times . . .
Give examples of ibadah (worship) in Islam (e.g. prayer, fasting, aday festival of Eid-ul-Fitr.
celebrating) and describe what they involve. ‘Islam” and ‘Muslim
Make links between Muslim beliefs about God and a range of ‘Night of Power’ (Laylat-ul-Qadr)
ways in which Muslims worship (e.g. in prayer and fasting, as a .
family and as a community, at home and in the mosque).
Make links between the Muslim idea of living in harmony with
the Creator and the need for all people to live in harmony with
each other in the world today, giving good reasons for their ideas.
UKS2 Unit U2.8: Tawhid
Identify and explain Muslim beliefs about God, the Prophet and Muhammad as the Messenger
the as the message
Describe ways in which Muslim sources of authority guide Muslim Five Pillars
living. Stories and teachings, (e.g. Surah | Hajj practices
Make clear connections between Muslim beliefs and ibadah. 1 The Opening; Surah 17 —the Ibadah
Give evidence and examples to show how Muslims put their Prophet’s Night Journey) Sunni, Shi’a amd Sufi
beliefs into practice in different ways. Muslim community: ummah
Eid-ul-Adha
Make connections between Muslim beliefs studied and Muslim
ways of living in Britain/Shropshire today
Consider and weigh up the value of e.g. submission, obedience,
generosity, self-control and worship in the lives of Muslims today
and articulate responses on how far they are valuable to people
who are not Muslims.
KS3 Explain the importance of the key beliefs studied (e.g. iman, ibadah, akhlag) for Muslim ways of living in Britain today.

Give a coherent account of the challenges and opportunities of being a Muslim teenager in Britain today, offering reasons and justifications for

their responses.
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Hindu

Knowledge end point

Key stories

Key vocabulary

LKS2 Unit L2.7: Tell the story of Svetaketu to illustrate the ‘Aum’ symbols in both 2D and 3D
Identify some Hindu deities and say how they help Hindus | idea of Brahman being invisible but in form
describe God. everything
Make clear links between some stories (e.g. Svetaketu, Brahman (God),
Ganesh, Diwali) and what Hindus believe about God. Explore the story of Rama and Sita, from
Offer informed suggestions about what Hindu murtis the Ramayana, celebrated at Diwali Show some images of Hindu deities,
express about God. Brahma, Vishnu and Shiva (the
Make simple links between beliefs about God and how Trimurti) and their consorts,
Hindus live (e.g. choosing a deity and worshiping at a Saraswati, Lakshmi and Parvati.
home shrine; celebrating Diwali).
Identify some different ways in which Hindus worship. Trimurti — Brahma (Creator), Vishnu
(Preserver) and Shiva (Destroyer).
Make links between the Hindu idea of everyone having a
‘spark’” of God in them and ideas about the value of Ganesh (the remover of obstacles,
people in the world today, giving good reasons for their and son of Shiva); Krishna (who
ideas. comes to Earth to protect it, avatar
of Vishnu); Parvati and Durga.
All living beings possess a ‘spark’ of
Brahman, the Ultimate Reality. This
‘spark’ is known as ‘atman’.
UKS2 Unit U2.7: Explore the Hindu story from the Brahman (God, Ultimate Reality) and
Identify and explain Hindu beliefs, e.g. dharma, karma, Mahabharata, the ‘man in the well’ atman (eternal self)
samsara, moksha, using technical terms accurately. (www.indianetzone.com/50/man_well.htm)
Give meanings for the story of the man in the well and Dharma, karma, samsara and
explain how it relates to Hindu beliefs about samsara, moksha
moksha, etc.
Make clear connections between Hindu beliefs about Hindu life is also part of a journey
dharma, karma, samsara and moksha and ways in which through different stages (ashramas),
Hindus live.
Connect the four Hindu aims of life and the four stages of Ahimsa (non-violence) and satya
life with beliefs about dharma, karma, moksha, etc. (truthfulness)
Give evidence and examples to show how Hindus put
their beliefs into practice in different ways.
Reflect on and articulate what impact belief in karma and
dharma might have on individuals and the world,
recognising different points of view.
KS3 Explain the importance of the key beliefs studied (e.g. karma, samsara, moksha) for Hindu ways of living.

Give a coherent account of why a Hindu would not want to be reincarnated, and what they might do about it.
Evaluate how far the ideas of karma and samsara help students to make sense of the world and their own experience.
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Creation

Knowledge end point

Key stories

Key vocabulary

EYFS

F1:

Talk about things they find interesting, puzzling or
wonderful and also about their own experiences and
feelings about the world

Retell stories, talking about what they say about the world,
God, human beings

Think about the wonders of the natural world, expressing
ideas and feelings

Say how and when Christians like to thank their Creator
Talk about what people do to mess up the world and what
they do to look after it.

Read the creation story from a
children’s version of the Bible.

Creation

KS1

Unit 1.2

Retell the story of creation from Genesis 1:1-2:3 simply
Recognise that ‘Creation’ is the beginning of the ‘big story’
of the Bible

Say what the story tells Christians about God, Creation and
the world.

Give at least one example of what Christians do to say
‘thank you’ to God for Creation

Think, talk and ask questions about living in an amazing
world.

Give a reason for the ideas they have and the connections
they make between the Jewish/Christian Creation story and
the world they live in.

Set the scene for the story in Genesis 1:
a story that tells Christians and Jews
about God.

Creation
Harvest
Saying thank you

LKS2

Unit L2.1:

Place the concepts of God and Creation on a timeline of the
Bible’s ‘big story’

Make clear links between Genesis 1 and what Christians
believe about God and Creation

Recognise that the story of ‘the Fall’ in Genesis 3 gives an
explanation of why things go wrong in the world

Describe what Christians do because they believe God is
Creator (e.g. follow God, wonder at how amazing God'’s
creation is; care for the Earth — some specific ways)
Describe how and why Christians might pray to God, say
sorry and ask for forgiveness

Ask questions and suggest answers about what might be
important in the Creation story for Christians and for non-
Christians living today.

Genesis 1:1-2:3: a story that tells
Christians and Jews about God.

Genesis 2:15-17 and chapter 3 ‘The Fall’

Creation

God the creator
‘The Fall’

Sin

UKS2

Unit U2.2:

Taking account of the context, suggest what Genesis 1
might mean, and compare their ideas with ways in which
Christians interpret it, showing awareness of different
interpretations.

Make clear connections between Genesis 1 and Christian
belief about God as Creator.

Show understanding of why many Christians find science
and faith go together.

Identify key ideas arising from their study of Genesis 1 and
comment on how far these are helpful or inspiring,
justifying their responses.

Weigh up how far the Genesis 1 creation narrative is in
conflict, or is complementary, with.

Genesis 1:1-2:3

The Message (poem)

Evolution

Cosmology

Science

Creation and science: conflicting or
complementary?

KS3

Explain the type and purpose of the Genesis Creation texts, and their place in the overall Bible narrative.

Explain the concepts of Creation and stewardship in Christianity.

Explain what Genesis 1 and 2 tell Christians about the nature of humans, their capacities and responsibilities.
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V4

Incarnation

Knowledge end point

Key stories

Key vocabulary

EYFS Unit F2: The Christmas story Incarnation
Talk about people who are special to them.
Say what makes their family and friends special to them.
Recall simply what happens at a traditional Christian festival
(Christmas).
Begin to recognise the word ‘incarnation’ as describing the
belief that God came to Earth as Jesus.
Retell religious stories, making connections with personal
experiences.
KS1 Unit 1.3: Familiar stories e.g. Beauty and the Gospels
Recognise that stories of Jesus’ life come from the Gospels. | beast (pretends to be someone he/she Incarnation — God in the flesh
Give a clear, simple account of the story of Jesus’ birth and is not). Nativity
why Jesus is important for Christians. Advent
The Nativity — Gospel of Luke chapters 1 | Birthday
Give examples of ways in which Christians use the story of and 2
the Nativity to guide their beliefs and actions at Christmas.
Decide what they personally have to be thankful for, giving
a reason for their ideas.
LKS2 Unit L2.3: Gospels from Matthew 3:13-17 Water as a symbol
Recognise what a ‘Gospel’ is and give an example of the Baptism
kinds of stories it contains. Gospel — life-story or biography of life
Offer suggestions about what texts about baptism and and teaching of Jesus
Trinity mean. Father, Son and Holy Spirit.
Give examples of what these texts mean to some The Trinity
Christians today. Spirit
Describe how Christians show their beliefs about God the
Trinity in worship in different ways (in baptism and prayer,
for example) and in the way they live.
Make links between some Bible texts studied and the idea
of God in Christianity, expressing clearly some ideas of
their own about what Christians believe God is like.
UKS2 Unit U2.3: Was Jesus the hoped-for Messiah? Incarnation
Explain the place of Incarnation and Messiah within the (Isaiah 7:14; Isaiah 9:6-7; Isaiah 11:1-5; Trinity
‘big story’ of the Bible. Micah 5:2.) The Fall
Identify Gospel and prophecy texts, using technical terms. People of God
Explain connections between biblical texts, Incarnation and | Matthew 1:18-24, 2:1-12 (account from | Saviour
Messiah, using theological terms. Matthew) The Messiah
Gospel
Show how Christians put their beliefs about Jesus’.
Incarnation into practice in different ways in celebrating
Christmas.
Comment on how the idea that Jesus is the Messiah makes
sense in the wider story of the Bible.
Weigh up how far the idea of Jesus as the ‘Messiah’ —a
Saviour from God — is important in the world today and, if
it is true, what difference that might make in people’s lives,
giving good reasons for their answers.
KS3 Explain, with reference to the ‘I am’ sayings and/or the signs, what John’s Gospel says about Jesus’ true nature, and how this connects to Christian

beliefs about what God is like.

Explain how the Bible uses different types of text (for example, the Gospels) and language (such as, metaphor) to communicate ideas about Jesus

as God incarnate.

Suggest meanings of the selected texts, explaining their ideas with reasons and evidence.
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4

4

Gospel

Knowledge end point

Key stories

Key vocabulary

EYFS F6: Christians use stories Jesus told and
Talk about some religious stories stories from the life of Jesus: e.g. Jesus
Recognise some religious words, e.g. about God as friend to the friendless (Zacchaeus,

Identify some of their own feelings in the stories they hear Luke 19); saying ‘thank you’ (Ten Lepers,
Luke 17:11-19); etc.

KS1 Unit 1.4: Read, dramatise and illustrate the Gospel
Tell stories from the Bible and recognise a link with the following story about one of Jesus’ Good news
concept of ‘Gospel’ or ‘good news’. ‘world-changers’, Matthew the tax Bible
Give clear, simple accounts of what Bible texts (such as the | collector (Matthew 9:9-13). Tax Forgiveness
story of Matthew the tax collector) mean to Christians. collectors were reviled by the Jewish Peace
Recognise that Jesus gives instructions to people about people because they worked for the Charity
how to behave. occupying Roman forces. Explore how Confession

and why Matthew’s life was changed by | Community
Give at least two examples of ways in which Christians his encounter with Jesus, ‘friend of the
follow the teachings studied about forgiveness and peace, friendless’. (Compare with story of
and bringing good news to the friendless. Zacchaeus, Luke 19:1-10; Matthew
Give at least two examples of how Christians put these becomes one of Jesus’ 12 disciples.)
beliefs into practice in the Church community and their
own lives (for example: charity, confession). Forgiveness: Luke 6:37-38.
Think, talk and ask questions about whether Jesus’ ‘good Peace: In John 14:27
news’ is only good news for Christians, or if there are
things for anyone to learn about how to live, giving a good
reason for their ideas.

LKS2 Unit L2.4: Read the account of Jesus calling his Gospel
Identify texts that come from a Gospel, which tells the first disciples (Matthew 4:18-22). Good news
story of the life and teaching of Jesus. Disciple
Make clear links between the calling of the first disciples The story of the healing of the leper Samaritan
and how Christians today try to follow Jesus and be ‘fishers | (Mark 1:40-44; note how lepers were Worship
of people’. viewed at the time — as unclean and Charity
Suggest ideas and then find out about what Jesus’ actions rejected; explore why Jesus touched
towards outcasts mean for a Christian. and healed this person; note Jesus’

practice of showing love to those most
Give examples of how Christians try to show love for all, vulnerable and often rejected by
including how Christian leaders try to follow Jesus’ society); the Good Samaritan (Luke
teaching in different ways. 10:25-37).
Make links between the importance of love in the Bible
stories studied and life in the world today, giving a good
reason for their ideas.

UKS2 Unit U2.4: Foundations for living: the wise and Prayer
Identify features of Gospel texts (for example, teachings, foolish builders: Matthew 7:24-27. Justice
parable, narrative). Iliness and healing
Taking account of the context, suggest meanings of Gospel | Sermon on the Mount: Matthew 5-7. Foundations for living
texts studied, and compare their own ideas with ways in Neighbour
which Christians interpret biblical texts. A healing miracle: The Centurion’s Commandments

Servant: Luke 7:1-10. Sermon
Make clear connections between Gospel texts, Jesus’ ‘good
news’, and how Christians live in the Christian community
and in their individual lives.
Make connections between Christian teachings (e.g. about
peace, forgiveness, healing) and the issues, problems and
opportunities in the world today, including their own lives
Articulate their own responses to the issues studied,
recognising different points of view.
KS3 Suggest meanings of the texts studied, and how they challenged religious and political authorities, explaining ideas with reasons and evidence.

Consider which interpretations are appropriate, and why.
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Kingdom of God
Knowledge end point Key stories Key vocabulary

EYFS F5: Special buildings
Talk about somewhere that is special to themselves, saying Amazing world
why.

Recognise that some religious people have places which
have special meaning for them.

Talk about the things that are special and valued in a place
of worship.

Begin to recognise that for Christians, Muslims or Jews,
these special things link to beliefs about God.

Get to know and use appropriate words to talk about their
thoughts and feelings when visiting a church

Express a personal response to the natural world.

KS1 Unit 1.9: Explore stories from the Christian Bible Golden Rule
Identify a story or text that says something about each about friendship and care for others and
person being unique and valuable. how these show ideas of good and bad, Make links with the Jewish idea of
Give an example of a key belief some people find in one of right and wrong, e.g. Jesus’ special tikkun olam (repairing the world) and
these stories (e.g. that God loves all people). friends (Luke 5:1-11), four friends take Tu B’shevat (new year for trees).
Give a clear, simple account of what Genesis 1 tells the paralysed man to Jesus (Luke 5:17—

Christians and Jews about the natural world. 26), ‘The Good Samaritan’ (Luke 10: 25—
37); Jewish story of Ruth and Naomi

Give an example of how people show that they care for (Ruth 1-4).

others (e.g. by giving to charity), making a link to one of the

stories. Read stories about how some people or

Give examples of how Christians and Jews can show care groups have been inspired to care for

for the natural earth. people because of their religious or

Say why Christians and Jews might look after the natural ethical beliefs e.g. Mother Teresa,

world. Doctor Barnardo, Sister Frances
Dominica, the Catholic aid agency

Think, talk and ask questions about what difference CAFOD, the Jewish charity Tzedek; non-

believing in God makes to how people treat each other and religious charities e.g. WaterAid and

the natural world. Oxfam.

Give good reasons why everyone (religious and non-

religious) should care for others and look after the natural Genesis 1 —The Creation Story.

world.

LKS2 Unit L2.6: Read or tell the story of Pentecost (Acts Kingdom
Make clear links between the story of Pentecost and 2:1-15, 22 and 37-41), using a suitable Resurrection
Christian beliefs about the ‘kingdom of God’ on Earth. translation (e.g. the International Disciples
Offer informed suggestions about what the events of Children’s Bible on Holy Trinity
Pentecost in Acts 2 might mean. www.biblegateway.com).

Give examples of what Pentecost means to some Christians
now.

Make simple links between the description of Pentecost in
Acts 2, the Holy Spirit, the kingdom of God, and how
Christians live now.

Describe how Christians show their beliefs about the Holy
Spirit in worship.

Make links between ideas about the kingdom of God in the
Bible and what people believe about following God today,
giving good reasons for their ideas.

UKS2 Unit U2.6: Temptation in the wilderness’ in Luke Nobel Peace Prize
Explain connections between biblical texts and the concept 4:1-13. Kingdom of God or Kingdom of
of the kingdom of God. Heaven
Consider different possible meanings for the biblical texts The Feast: Luke 14:12-24. Parables
studied, showing awareness of different interpretations.

The Tenants in the Vineyard: Matthew
Make clear connections between belief in the kingdom of 21:33-46.
God and how Christians put their beliefs into practice.
Show how Christians put their beliefs into practice in
different ways.
Relate the Christian ‘kingdom of God’ model (i.e. loving
others, serving the needy) to issues, problems and
opportunities in the world today
Articulate their own responses to the idea of the
importance of love and service in the world today.
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God / People of God

Knowledge end point

Key stories

Key vocabulary

EYFS F4: Explore the Jewish and Christian ideas Respect
Retell religious stories making connections with personal that God loves people even from before | Special
experiences. they are born (Psalm 139), and their Belonging
Share and record occasions when things have happened in names are written on the palm of God’s
their lives that made them feel special. hand (Isaiah 49:16).

KS1 Unit 1.1 Tell the story of the Lost Son (Luke 15:1— | Parable
Identify what a parable is. 2,11-32) Forgiveness
Tell the story of the Lost Son from the Bible simply and
recognise a link with the Christian idea of God as a forgiving
Father.

Give clear, simple accounts of what the story means to
Christians.

Give at least two examples of a way in which Christians
show their belief in God as loving and forgiving.

Give an example of how Christians put their beliefs into
practice in worship.

Think, talk and ask questions about whether they can learn
anything from the story for themselves, exploring different
ideas.

LKS2 Unit L2.2: Read the story of Noah from Genesis Old Testament and New testament
Make clear links between the story of Noah and the idea of 6:5-9:17 Chapters
covenant. Verses

Books
Make simple links between promises in the story of Noah Noah, Abraham and Joseph
and promises that Christians make at a wedding ceremony. Covenant
Make links between the story of Noah and how we live in
school and the wider world.

UKS2 Unit U2.1: Selection of Bible texts, e.g. Psalm 103 God
Identify some different types of biblical texts, using (a prayer of King David); Isaiah 6:1-5 Glory of God
technical terms accurately. (where a prophet has a religious Humanist
Explain connections between biblical texts and Christian experience); and 1 John 4:7-13 (where Beliefs
ideas of God, using theological terms. one of the followers of Jesus writes a

letter about what God is like).
Make clear connections between Bible texts studied and
what Christians believe about God; for example, through
how cathedrals are designed.
Show how Christians put their beliefs into practice in
worship.
Weigh up how biblical ideas and teachings about God as
holy and loving might make a difference in the world today,
developing insights of their own.
KS3 Explain what Christians mean by talking about God as Father, Son and Holy Spirit, using evidence from at least three Bible texts.

Show understanding of different types of text that talk about God as ‘Father, Son and Holy Spirit’, and how these can be read (narrative, prayer,

letter, and so on).

Make links between the concept of Trinity and the roles and actions of God through the ‘big story’ of the Bible.




RE — Shropshire Agreed Syllabus

-
Salvation
Knowledge end point Key stories Key vocabulary
EYFS F3: Tell the story of Palm Sunday. Jesus
Recognise and retell stories connected with celebration of Palm Sunday
Easter. Easter story. Palm leaves
Say why Easter is a special time for Christians. Celebrations
Talk about ideas of new life in nature. Cross
Recognise some symbols Christians use during Holy Week, Tomb
e.g. palm leaves, cross, eggs, etc., and make connections Easter
with signs of new life in nature. Easter garden
Talk about some ways Christians remember these stories at
Easter.
KS1 Unit 1.5: Easter story. Holy Week
Recognise that Incarnation and Salvation are part of a ‘big Palm Sunday
story’ of the Bible. Symbols
Tell stories of Holy Week and Easter from the Bible and
recognise a link with the idea of Salvation (Jesus rescuing
people).
Give at least three examples of how Christians show their
beliefs about Jesus’ death and resurrection in church
worship at Easter.
Think, talk and ask questions about whether the story of
Easter only has something to say to Christians, or if it has
anything to say to pupils about sadness, hope or heaven,
exploring different ideas and giving a good reason for their
ideas.
LKS2 Unit L2.5: Three important days in Holy Week: Holy Week
Recognise the word ‘Salvation’, and that Christians believe Palm Sunday (entry to Jerusalem: Good Friday
Jesus came to ‘save’ or ‘rescue’ people, e.g. by showing Matthew 21:7-11); Good Friday (Jesus’ Salvation
them how to live. death: Luke 23:13-25, 32-48); and
Offer informed suggestions about what the events of Holy Easter Sunday (Jesus is raised to life:
Week mean to Christians. Luke 24:1-12).
Give examples of what Christians say about the importance
of the events of Holy Week.
Make simple links between the Gospel accounts and how
Christians mark the Easter events in their communities.
Describe how Christians show their beliefs about Jesus in
worship in different ways.
Raise thoughtful questions and suggest some answers
about why Christians call the day Jesus died ‘Good Friday’,
giving good reasons for their suggestions.
UKS2 Unit U2.5: All four Gospels describe the events but Salvation
Outline the ‘big story’ of the Bible, explaining how Mark 14-15 offers the most succinct Sacrifice
Incarnation and Salvation fit within it. account. Holy Week
Explain what Christians mean when they say that Jesus’ Last Supper, Garden of Gethsemane,
death was a sacrifice. Judas’ betrayal and arrest, trial,
Peter’s denial, Pilate, crucifixion,
Make clear connections between the Christian belief in death, burial, resurrection
Jesus’ death as a sacrifice and how Christians celebrate Holy
Communion/Lord’s Supper.
Show how Christians put their beliefs into practice in
different ways.
Weigh up the value and impact of ideas of sacrifice in their
own lives and the world today.
Articulate their own responses to the idea of sacrifice,
recognising different points of view.




